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Mission

The Tertiary Accord of New Zealand exists to achieve and
promote excellence in applied education and training
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Welcome

Welcome to the first edition of Accord, the
Tertiary Accord of New Zealand’s

Pamela Simpson

magazine.

The Tertiary Accord of New Zealand (TANZ) was launched
in early 2000, with four members — Christchurch Polytechnic
Institute of Technology (CPIT), Otago Polytechnic, Universal
College of Learning (UCOL) and Manukau Institute of
Technology (MIT). The ultimate focus of TANZ is to improve
educational opportunities and support services for students.

The wealth of experience and diversity of knowledge within
the member institutions provides many possibilities for future
developments. This magazine represents a range of
developments which have or are currently occurring within
TANZ.

The aim of Accord is to inform. By sharing projects and
initiatives, the knowledge and learning that have and are being
created by TANZ can be shared.

The “heart and soul” of TANZ is highlighted in the ability for
staff from member institutions to cooperate openly and benefit
from collegial interaction, gain the academic support and
research from across the institutions as well as challenge and
develop new and innovative educational models of design,
development and delivery.

This sharing of knowledge and resources saves costs as well
as providing opportunities to develop each institution’s services

and facilities.

There are so many people to acknowledge
and recognise for their contribution and

commitment to TANZ that is it impossible
to detail them all. Without this high level
of support and enthusiasm, TANZ would
achieve very little and I thank them all. I

would, however, like to acknowledge
Caroline Darby Caroline Darby who has been involved
since the beginning in providing support and focus in the
TANZ Office.

It has been a pleasure and privilege working with such a high
calibre of individuals within the tertiary sector, industry

organisations and groups, as well as businesses. I look forward
to continued challenge, growth and achievements over 2005.

Pamela Simpson
TANZ National Development Director

Comments

Paul McElroy Universal College of Learning

I am privileged to be able to write about what TANZ means
for UCOL. For me, as Chief Executive, the most impressive
affirmation that TANZ is making a difference to my institution
was a comment from a UCOL lecturer at a staff forum where
she said, "We now have permission to collaborate. We don't
have to worry about market models and competition any
more." That simple statement reflected a transformation in
the way UCOL was able to act at an educational level. We
actively collaborate and work with our colleagues in TANZ
over the development of teaching materials, courseware,
assessment materials, library systems, finance systems, registry
systems, and issues as diverse as property and staffing. As
educators it is our natural instinct to work with others, and
it's great to be able to do it in such a positive way. We look
forward to continuing to work with our TANZ partners.

Phil Ker Otago Polytechnic

Otago Polytechnic's membership of TANZ is one of our most
valued collaborative relationships, adding significant value to
our operations in many ways. Top of the list are the many
opportunities for exploring the critical issues facing both our
sector as a whole and our individual institutions: a wide
range of academic and administrative matters. Whether it
be funding levels or the implications of e-learning we value
not only the TANZ-funded research but the shared institutional
experiences and the personal analyses from our colleagues.

Indeed, that willingness by the TANZ partners to share openly
both their institutional resources and personal insights really
gives the partnership meaning - a genuine collaboration
which fosters critique of and reflection on our organisational
practices.

TANZ is, of course, valuable to Otago Polytechnic on a practical
business level - shared programmes and joint developments.
We have been able to participate on a range of activities
which we simply could not do on our own. And we are
consistently saved from reinventing organisational wheels by
sharing the resources, solutions and practices of our colleagues.

Dr Geoff Page \anukau Institute of Technology

The value of TANZ is really based in the turmoil going on in
the education sector at the moment. What we've got is a
number of particular institutes who are determined to lead
the development of the sector in a way which will start to
contribute to shaping the future sector.

It's a major way of getting major organisations to cooperate
and operate together where it's sensible.

MIT sits in the middle of an area undergoing major changes,
The schools’ market is changing dramatically. The whole
demographic is changing with the growth of a new business
park ($1.5 billion), revision of Manukau City and the growth
of new residential suburbs the size of Dunedin: and so the
profile of students will change. Manukau City is the fastest-
growing region in the country. We need to maximise the
talents and skills throughout the country - TANZ is obviously
the vehicle for doing this. This is where | see the future.



Competition vs
Collaboration, or
Why TANZ Works

When I think of the TANZ partnership, I think of projects
characterised by innovation, progress and a concern for the future
of applied education. So it’s interesting to reflect that, in many
ways, the driving force behind the formation of TANZ was not
to create something new, but to restore something of the past.

Having been a CEO in the tertiary education sector since 1983,
I have been witness to a great tide of changing dynamics in the
ways institutions relate to one another.

The 1980s were a time when all decisions were centralised, and
took place in a couple of offices in Wellington. Staffing, funding,
programme development were all the concern of the then
Department of Education — we just got on and delivered education.
There were rules, written and otherwise, to ensure that programmes
would not be developed at one institution that might affect the
viability of another. A strong sense of academic collegiality
prevailed.

The fact that this all changed with the restructuring that occurred
from 1989 is, as they say, history. But — perhaps contradicting a
common perception — the introduction of competition and exposure
to market forces changed little in terms of our actual operations.
We had always marketed ourselves. We had always developed our
specialist areas.

But what did change was the degree of autonomy with which each
institution was expected to operate. As the Department of
Education was restructured into what was to be a policy-driven
Ministry, the Education Officers who facilitated cooperation
disappeared. As a result, no infrastructure was left in place to
support collaboration or to moderate competitive excesses.

It was always the fervent hope of the Association of Polytechnics
of New Zealand (now known as Institutes of Technology and
Polytechnics of New Zealand) that the sector would put in place
equivalent support mechanisms to achieve greater collaboration.
That never happened. And by the time it became desperately
apparent that such apparatus was necessary, it had become
anathema to the culture of most institutions to do so.

So it was against this tide that a meeting was called, drawing chief
executives from eight polytechnics, to examine ways the constraints
of competition could be removed and a more cooperative
environment could be established. It was from this meeting that
the four present TANZ organisations expressed their ability and
desire to work with one another.

Competition is the chief barrier to collaboration. It is unlikely
TANZ could have worked with institutions from the same cities.

TANZ empowers — indeed, instructs — its members to collaborate.
By removing the veil of competition, any staff member from any
organisation is authorised to share ideas and resources with their

TANZ colleagues. It is now part of each organisation’s formal
processes that no new programmes are developed without
consideration of the effects this may have on their TANZ partners.

Cooperation is time-consuming, and it is expensive. But it is
critical to the future of tertiary education in New Zealand.

It was by drawing together our collective expertise that we have
been able to address large issues facing advanced vocational
education, such as e-learning, aligning our curricula with secondary
schools’, and delivering education in the workplace (our progress
on these topics are featured in this publication). Working together,
we have been able to avoid piecemeal, unilateral responses, but to
address the issues head-on, and create resources that will benefit
the entire sector.

It was through the network of TANZ we were able to enter into
a commercial relationship with Warehouse Stationery, and establish
nationwide computing education through Computing 4 Free.

TANZ has never sought to become a mega-polytechnic, in
competition with the rest of the sector. Our discussions are
regularly concerned with non-TANZ participants in the tertiary
sector. We are aware that the successes we achieve can only occur
in an environment where others, too, are succeeding. Much of
the information we have developed, including numerous research
papers and findings, is shared nationwide through I'TPNZ.

Our goal is to remove the constraints that competition imposes,
and to work towards addressing the real issues facing applied
tertiary education in New Zealand.

Fundamental to the success of our venture has been collegiality,
frankness, openness and trust among the CEOs. Acting as the
“board” of TANZ it has been our aim to provide oversight of
TANZ activities, and to support Pamela Simpson, our National
Development Director, and the many staff from our institutions
who engage in the development process. However, there has always
been recognition of the significant personal and professional
development that regular contact among the CEOs provides.

It is critical to the future of our institutions and the sector that
CEOs have a forum to discuss issues in depth, to challenge
assumptions and to evaluate positions. The recent reforms, which
saw the advent of the TEC, necessitate the clarification of policy
reforms and the articulation of the implications for the sector.
Bearing in mind that no two institutions are the same or meet the
same needs, it is almost a given that we will often disagree.
Compromise is essential in a cooperative environment. Compromise
will almost always mean giving in on something in the better
interests of others or the sector.

These robust challenges from colleagues have added great value
for me personally and professionally, and I can’t overemphasise
the significance of the CEOs meeting and working together.

I am extremely proud, with this magazine, to be able to showcase
how very far we have come.

John Scott
Convenor of TANZ
Chuef Executive, Christchurch Polytechnic Institute of Technology
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Keith Tyler-Smith, Jo Keys,

There 1s a growing movement afoot
towards taking education out of the
classroom and into the workplace. Fohn
Birnie talks to organisations which are
mvesting i ongoing education for their
employees.

A pilot project run by TANZ is demonstrating that distance is no
barrier to workplace learning, by tying together online learners in
first line management from all over New Zealand and project
development staff from as far away as Sweden.

The TANZ pilot project is delivering the National Certificate in
First Line Management online to meat inspector supervisors from
ASURE NZ (the SOE which provides meat inspection services),
and to a wide range of state-sector staff, including firefighters,
city council staff, prison service officers,
internal affairs and customs staff.

Keith Tyler-Smith (previously e-learning
manager at CPI'T in Christchurch) is
delighted with how the course has gone
so far. “It’s regarded as highly successful
within the ASURE environment. It’s doing
exactly what they were hoping it would
— they’re seeing it up-skill people, and
identify people for further development
as well.”

Keith Tyler-Smith

Shelley Magic, who administers the course for ASURE, agrees.
“Keith’s absolutely right. It’s providing an opportunity for staff
to further their education, and obtain a qualification which validates
their work experience as well as their new knowledge.” She says
that the first intake was only available to supervisory staff, but
once the course was opened to all staff, enrolments doubled.
ASURE will also be advertising for more staff to join the course
in June 2005.

The first participants from ASURE have just completed the
Certificate after starting in April 2003, and a further cohort of 54
enrolled in March 2004. The public sector group started in August
2004 through the PSTO (Public Sector Training Organisation).
The Certificate is designed to raise the level of skill in people who
have a supervisory role, or who want to move into supervision.
It covers NZQA Level 4 Unit Standards in subjects like time
management, planning and monitoring performance, positive
workplace relationships, and managing and supervising workplace
operations.

The students receive their work online, and maintain email contact
with tutors. They are expected to take part actively in online
discussion, and have practical work attested by their superiors on
the job. Their written work is marked by teaching staff based at
CPIT. Learners also attend some face-to-face workshops.

The project has moved in two stages. The first began with an
application to Skill New Zealand to develop the Certificate online,
initially for ASURE employees. Another successful application
for funding to the TEC’s eL.earning Collaborative Development
Fund meant that the Certificate could be adapted to core



public-sector staff. The extra funding also means that evaluation
of different delivery models using workplace facilitators can take
place, and that the project can be a basis for research.

Tyler-Smith is currently on a two-year secondment with TANZ
to manage the project, called “Delivering e-learning in the
workplace: polytechnics and I'T'Os working together”. He is clearly
excited about the potential for e-learning in the workplace, and
believes it can solve several of the problems that crop up for
polytechnics trying to deliver workplace learning.

“Polytechs have been good at getting industry and
business involved in things like curriculum advisory
boards and at providing internships, clinical
placements and work experience, but in terms of
delivering training in the workplace, it just hasn’t
worked. They’ve been regarded by business as not
flexible or responsive enough.” However, Tyler-
Smith believes that TANZ has processes that are
responsive to the needs of business: ““T’hey’ve been
flexible, and they’ve shown awareness of the
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importance of ‘speed to market’.

He points out that for polytechnics there are
sustainability issues, with dropping numbers of
school leavers. He sees the workplace as an
untapped market, as people recognise their need
for skills development.

In the case of first line management, Tyler-Smith

acknowledges that it can be delivered in a more traditional way,
but there are issues about getting time off work, the fact that other
types of training tend to be short-term, and that the workplace
may not be geared up to accept the new learning staff have
undertaken.

“If the organisation doesn’t know what you’ve done, putting your
learning into place can be quite difficult. Online learning is done
over a longer period of time, and involves a lot of peer support
and talking to each other. But we also need buy-in of line managers
so they know what’s going on. Then they can act in a mentoring
role.

“This way we can have an impact on the whole system instead of
just one part of it. The idea is to move the whole thing towards
being a learning organisation — asking questions like how do you
improve practice, quality and productivity, and how do you become
more efficient, flexible and responsive?”

Fortunately for the learners from ASURE, their company has
been very supportive of them, and aware of the need to be a
“learning organisation”.

Magic explains that ASURE currently has a monopoly on meat
inspection, but eventually it will become a contestable environment.
Quite apart from the pressure to meet New Zealand’s strict meat
hygiene standards, this has meant a continual focus on the quality
of staff. “What we’re trying to do is put staff in place with all the
relevant industry skills, so that we are the preferred provider. Our
staff are our most valuable resource — our advantage.”

ASURE already has in-house workplace learning combining
e-learning with more traditional styles for their 800 meat inspectors

in about 80 plants throughout New Zealand. ““The TANZ initiative
reinforced the e-learning environment we’ve been developing over
the last three years,” says Magic.

David Hay, a plant supervisor at a South Island plant, is one of
the first ASURE staff to complete the course (he finished just
before Christmas, after asking to be “fast-tracked”). He trained
as a meat inspector, but since 1977 he admits that as far as training
went, “I’ve done nothing. I did my job, and I did it well, but I live

David Hay

for fishing and hunting.” He had “average” computer skills, but
the e-learning format came as a shock. However, once he got
through a couple of modules, his whole attitude changed — in fact
he enjoyed it so much he’s wondering what he will do now he’s
finished.

It wasn’t all straightforward at the start. Orientation was originally
done online in conjunction with a conference call, and Hay
remembers struggling to keep up, and “hearing a little voice from
a remote site saying ‘I haven’t even got there yet!”” Since then Hay
himself has been given time to tour ASURE plants throughout
the country to help orientate new learners, setting them up with
laptops and showing them how to navigate through Blackboard
(a learner management system).

One aspect of the course which ASURE students were nervous
about has become an integral factor in their worklife — the electronic
discussion board. Tyler-Smith says that exchange of ideas is a key
element in the success of e-learning, but at first it had to be made
a requirement to post comments and reply to others, as learners
were reluctant to start using it.

In fact, the ASURE learners have asked that the discussion board
continue once the course has finished, because they find it so
useful. Deirdre Thomas is a plant supervisor who also works on
the chain as a meat inspector at a North Island plant. She broke
the ice by talking on the phone with other supervisors before she
ventured into the discussion board, but now she’s hooked. “If I
have a problem on my own site, I can stick it on the board, and
someone knows the answer straight away, and knows how to deal
with it.”



She definitely feels she knows her job better as a result of the
course. She looks back at the time she was plant supervisor at
another plant, with 35 staff. “If I'd done the training earlier, I'd
have had a better life there.”

The second part of the project involves working with a wide range
of public servants. The Public Service Training Organisation
(PSTO) is coordinating enrolments, and promoting the Certificate
to the state sector, including the Local Government Training
Organisation, the Fire Services Organisation, and the Building
and Construction I'TO.

Culture
4 of work

N
Pieter Burghout

“Workplace learning is going to be absolutely critical to the future
productivity of New Zealand,” says Pieter Burghout, Chief Executive of
the Building and Construction Industry Training Organisation (BCITO)
and also currently chair of the Industry Training Federation (ITF). “It's
a huge issue, and it will only get bigger.”

He says the industry training target is to double the numbers
of people in industry training by 2007 (250,000 people).
“That's a big increase, and we're looking forward
as ITOs to meeting that challenge.”

He believes that e-learning will be another
“tool in the tool-belt” rather than a
replacement for current types of learning
- though he thinks e-learning will provide

a more meaningful and powerful medium
for “hands-on” industries like construction.

Burghout is wary of seeing time off work
and the cost to businesses as simply
problems for workplace learning. “I like
to think of these sorts of issues as
‘investment’ based rather than ‘cost’ based
- I'm absolutely certain that if we did the
research, we'd find that employers earn a two-
to-one, if not three-to-one return on the
investment they make in up-skilling their staff.

“In fact there are a number of unintended or unexpected
benefits of taking an investment approach to up-skilling staff
- and a key benefit would be in workplace culture. There's a lot
of energy generated when businesses invest in their people by up-
skilling them to do their work better.”

Jay Lamburn, Executive Director of PSTO,
points out that her organisation also
coordinates face-to-face delivery of the
Certificate (““We need a wide range of learning
options to suit different contexts and learning
needs”), and that it is just the first of a
sequence of qualifications in leadership
development which is being implemented

Jay Lamburn
across the state sector. However, she’s been impressed with the
professionalism and commitment of the TANZ staff she’s worked
with in setting up the pilot scheme. “It’s gratifying to find academics
genuinely acknowledging the different context of workplace
learning, rather than just dropping a provider-based model into
the workplace and expecting it to work.”

Eleven of the Unit Standards in the course have been
“contextualised” to fit the public sector, with another 10 first line
Management Unit Standards and eight Health and Safety Unit
Standards to be developed for online delivery. The project will
also evaluate different delivery models using workshop facilitators,
and work towards a “learner bank” of learning objects developed
for the online environment. Finally, the findings from the project
will be researched and evaluated.

In one sense, the new project has started out well, with learners
being given face-to-face orientation, and a gradual introduction
to the online learning process over a couple of weeks. Dennis
Thomas, Training Manager for the Auckland fire region, found
the orientation quite straightforward, despite a few technical
hitches. He was intrigued with the variety of people in his small
group (staff from Internal Affairs, city councils, and the manager
of the government fleet of diplomatic cars), and he’s finding the
work relates well to his day-to-day business.

While there have been a number who have dropped out from the
original group of learners, Tyler-Smith believes some were
“volunteered” and that many did not realise how much work was
involved. “It’s quite demanding — you need
to make space in your life.”

However, Leonce Jones, Quality and Business
Development Manager with FRSITO (Fire
and Rescue Services I'TO) believes the pilot
project is working. “As a pilot project it’s

proving extremely useful — as people get used

Leonce Jones

to the technology they’re starting to reap the
benefits of sharing ideas. I think it’s going to be a very useful tool
in the future.”

Meanwhile, Tyler-Smith’s team is excited about their work, and
confident that it genuinely makes a difference. The team is based
at CPIT in Christchurch, but the company developing “digital
learning objects” is based in Wellington, and their main e-learning
designer works literally half a planet away.

Wendy Fountain lives in a timber cottage on the forest’s edge
in Sweden, but she’s an integral part of the team. She’s developing
the next contextualised Unit Standards, as well as working with
the current group of learners and supporting their way through
the course. She’s also developing a longer term capability to work
more broadly with organisations to deliver better e-learning.



Rachel Pringle (e-learning designer) started out as an intern with
TANZ, and designs, develops and maintains courses. “From my
experience of showing some people what we have developed so
far, they are very excited about the prospects of e-learning and
how it could benefit their organisation or teaching.” She points to
new mobile technologies such as PDAs, cell phones and tablets,
and sees them being used more in the future “to take learning ‘out
of the office’.”

Tyler-Smith is aware that many people have no idea what e-
learning is all about. “They think you stick in a CD Rom and
away you go, but what you are really doing is connecting up
people. You provide content, but you also provide a forum for
people to exchange views, and to learn in that way. That’s what’s
happening around the world — if you’re going to be competitive
you need to harness the talents, knowledge and skills of staff. They
have to be on a constant learning curve.”

“I do find e-learning exciting. It can have a wide impact — it’s not
so much that it’s new, but it can personalise and deepen the
experience for the learner. It really does change things.”

Key concepts, according to Wendy Fountain, e-learning designer for TANZ, now based in Sweden:
m  Learners drive the decision-making in course design - their needs and wishes must come first

m  “Contextualise” learning materials - make them relevant so they will engage the learner

m  Keep tasks and assessments authentic - they should relate closely to the real situations the learner will encounter

m  Build knowledge-sharing into the design of the course - you are helping to integrate a community of learners

m  Build in development of the learner’s technical skills, so that the technology doesn't get in the way
m  The course could be accessed online at any time, so build in guidance and support with that in mind
m  Support systems for the learner from the course provider need to integrate well with support systems in the workplace

m  Good facilitation is vital, even for a well-designed course - facilitators should be involved throughout course development.

What does the future hold?

More division
“| foresee a greater divide between e-learning courses developed for digital natives (young people, who have different cognitive and information styles)
and digital refugees (people born before 1984). There'll be more integration of their daily technologies such as multimedia mobile devices, and more
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‘edutainment’.

More sophistication
“People won't just be looking for a solution that works, but rather for one that engages them in a hectic life. It will be more appealing to up-skill when
e-learning fuses with other media that support storytelling and gameplaying.”

More creation
“Learners will expect to create more, and not just be passive recipients — everyone is a publisher these days, and blogs make everyone important and
interesting. Construction of knowledge will be much more public.”

More integration
“There'll be more use of intranets and the technologies staff use in their daily work. E-learning solutions can't afford to be cumbersome - they'll need
to occupy a neat slice of the learner’s information horizon and attention span.”



TANZ journeys intrepidly into the world of e-learning — and gives a
few tips on how to do it right. By Esther Cahill-Chiarons.

Hold your hand up in front of your eyes. Now imagine your hand
expands until it is 400,000 times its normal area — the size of a
rugby field. What you now see in front of you is a cell. Magnify
by one more degree and you can jump inside this cell. Here you
surf amongst bustling proteins. You dodge your way to the nucleus.
You dive in and are swimming amongst bundles of complex,
twisting material — chromosomes. And there, deep inside, you
have found the fabric of life itself - DNA.

The journey inside a human cell is one of many virtual worlds
accessible to students through e-learning. Oriel Kelly, the
Programme Leader of TANZ’s new Graduate Certificate in Applied
eLearning, is a passionate advocate of using technology to take
education to places it’s never been before.

That does not just mean allowing students to explore environments
that the human eye cannot see. They also get to carry out activities
that, in the real world, are reserved for experts, Kelly explains.

A novice electrician can wire up a complex system without the
possibility of disaster, for example.

It is this approach that Kerry Brown — a lecturer at Manukau
Institute of Technology who is completing the e-learning
qualification — has used in his construction programme. He took
photos of different parts of a roof and loaded them all up. Students
can access the parts of the roof and click on “hot spots” to see
the details of forces and construction. “Kerry’s using face-to-face
teaching and with the additional power of the computer is showing
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students things the human eye cannot see. That’s good use of

technology,” Kelly says.

And while online discussion forums — another feature of
e-learning — may sound less exciting for technology junkies than
these virtual environments, Kelly believes that if they’re well
facilitated, they can provide equally important breakthroughs in
the learning process.

Perhaps the fundamental advantage here is being able to plan
what you are going to say. Kelly stresses that the quality of
discussion often lifts when “people are more considered”.

This ability to consider, and the mitigation of some social factors
such as shyness, can help to level out the playing field, she says.
The online environment can work very differently from a classroom
arena where often a few confident students dominate. For
international students who are not fluent in English, the benefits
are even greater.

But what happens to personalised student-teacher interaction?
Kelly thinks that e-learning can enhance the student-teacher
relationship: “You can actually get to know people very well online
because it creates an ongoing record of what people are thinking.
You can go back and check what people have contributed. And
it's far harder not to contribute in an online group; you are very
obvious."

As well as enhancing interaction inside the classroom, discussion
forums can work to expand the classroom out into the wider
world. They are operating in an environment where the global
sharing of information is fast and easy — ideas are passed on with
the click of a mouse.



Recently, nursing students at MI'T plugged in and chatted with
the editor of a nursing practice journal in England — an expert at
the top of his field. Questions, answers and discussion fired back
and forth. They benefited enormously from his expertise, and
the editor told a conference soon afterwards that it was the most
interesting professional development he’d experienced for years.

But e-learning is still in its infancy. Kelly believes we are yet to
really harness what it does best. She uses the analogy of film —
in the beginning people placed stationary movie cameras at the
back of auditoriums and filmed plays. Then they realised they

could move the cameras around as they filmed, manipulate the
images, cut things up. “That’s the stage we’re just beginning to
get to — really exploring the possibilities of the medium.”

And there needs to be a balance between the real and the virtual,
believes Kelly. Internet technology can offer us amazing things
but Kelly insists it can never replace teachers or many of the
benefits of face-to-face education. Teachers should use technology
to do things they cannot do without it, while retaining traditional
methods for what those methods do best. “Any teacher who thinks
they can be replaced by a computer probably should be. A good
teacher is worth his or her weight in gold”.

This is why it is essential that teachers remain in control of the
learning. “In parts of the States, educators are having information
sucked out of them and then they are being replaced by computers.
This will never happen in New Zealand because teachers are far
too hands-on and are reluctant to relinquish control.” Which,
Kelly reassures us, is how it should be.

Bronwyn Hegarty, who teaches part of the e-learning programme
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from Otago Polytechnic, echoes Kelly’s sentiments here. Hegarty
is keen to dispel the myth that online classrooms save teachers’
time. “If e-learning is well facilitated it is just as labour intensive
as face-to-face teaching.”

And she takes her vision of the relationship between online and
face-to-face teaching a step further.

Hegarty claims that e-learning’s newness and difference can help
educators look at both face-to-face and online teaching and learning
in a new light. “Because of the different delivery method there’s
an opportunity for us to really look at our teaching practices and
to rethink our whole approach.

“Online and virtual learning environments can offer a move away
from a transmission approach to teaching towards a more student-
centred and exploratory way of learning.” And it is this move that
Hegarty believes is necessary for education in general. “Information
is so accessible now, that teaching needs to be about giving students
the skills to learn, and about guiding them to the information they
need. The use of online ‘classrooms’ makes it imperative that
students and their teachers communicate effectively and form
online learning communities. Otherwise a lot of valuable learning
opportunities can be lost, and students can feel ‘at sea’ in
cyberspace.”

Hegarty advocates the use of technology to enhance learning
experiences for students. “’To be truly flexible we need to offer
both options. The real beauty of what’s now available lies in using
a mix of classroom and online learning. We have to be careful we
don’t become ‘inflexible’ by pushing the online-only options.”

Hegarty is the recipient of a 2004 Flexible Learning Leader in



New Zealand (FLLinNZ) award, and is looking at professional
development models for e-learning and organisational change.

So, how are educators actually coping with the changes? Itis a
mixed bag, Kelly reports. “Some duck and hope it will go away.
They really can’t see a place for technology in teaching. It’s hard
for people who are experts in their field because it sets them back
from knowing exactly what they’re doing. Others jump in head
first.” Do they find it frightening? “Very. For most teachers it is
a really new, scary environment that they’re dipping their toes
into.”

Besides, Kelly is the first to acknowledge that teachers in all sectors
are very busy. Learning how to use new technology well takes
time that they often don’t have.

“There is a tendency to plug in, but not to change the model of
teaching. Not much has changed if you are lecturing a class in
exactly the same way but with a swanky Powerpoint behind you.”

The implications for education are “very, very exciting”, but at
the moment it is very limited by our ability to use it well. Kelly
sees a real need to educate the educators.

Indeed, Kelly’s efforts in addressing this aspect of education earned
her one of the first of the Education Minister’s Tertiary Teaching
Excellence Awards for Innovation in 2002, one of only two

recipients from the polytechnic sector ever to gain such an award.

So alongside Bronwyn Hegarty, Nicki Page from CPIT, Maurice
Moore from UCOL and TANZ’s Keith Tyler-Smith, Oriel Kelly
has provided a programme to meet some of that need. “We saw
a niche in New Zealand that hadn’t been filled. There were a
couple of courses on various aspects of e-learning theory and
management, but no one seemed to be teaching the actual practical
application of e-learning.”

The Graduate Certificate in Applied elLearning started at the
beginning of this year and has had 38 students enrolled so far —
all teachers who already have busy working lives. It consists of
six courses and can be completed in one-and-a-half years part-
time with an average of 600 hours’ work. This may sound daunting
but it’s immediately useful to the teacher: ““T’he whole idea is we’ll
teach you something this week that you can use next week — it’s
practical, it’s applied.”

And it’s all online.

With her vision of an ideal hybrid environment Kelly is the first
to see the irony here: but it is simply because of the logistics of
teaching from five sites around the country to students in many
more locations. However, Kelly acknowledges there has been
demand from students for some face-to-face contact and there is
planning to make this happen — and she’s fine with this.

Embracing technology is not about becoming a die-hard computer-
centric purist, she argues.

Instead, Kelly says, “Let’s grab hold of the technology and let’s
ask, what can it offer that will really enhance the learning experience?
And when we’ve got the answers — let’s go for it!”
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ADVENTURES




The MA programme at the Chelsea College has a strong
international profile and is renowned for being extremely
challenging. Students are expected to undertake self-directed
study to develop their skills and competencies to a professional
level, demonstrate a good theoretical understanding and undertake
research. Graduates should also come through the programme
having developed a critical framework for their own artistic practice,
within the contemporary art scene.

Artist Amanda Elsley: re-focusing the horse as a covetous object.
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“Emphasis is very much on critical evaluation of
others’ work as well as your own — discussing ideas,
as much as producing high-quality work,” says
Elsley, who, as a Chelsea graduate, now finds
herself in the company of such esteemed
contemporary artists as Anish Kapoor (recipient
of the 1991 Turner Prize), Mark Wallinger, Andreas
Ochlert and Rebecca Warren.

The experience of moving countries and cultures
has been reflected in the change of perspective,
and the new medium of Elsley’s work. While
maintaining her subject matter, the horse, she took
the opportunity to explore digital photography
rather than painting for the majority of the year,
re-focusing on the horse as a covetous object.

“I went over intending to build on what I had
already done. At the end of the first term I took
this complete change, and that’s good. I wanted
to explore how we perceive horses and how they
become objects of desire. In England horses are
more associated with wealth,” Elsley explains.

She describes her final submission as “almost an
installation piece” — a digital photograph of a horse
in poster-size (reflecting popular culture’s current
“pop-idol” obsession), hung in an abandoned
bedroom setting.

Now back at home, Amanda intends to take a well-
earned break before approaching her art again.
Although she brought her work home with her,
damage caused in transit means that she would
like to reproduce the pieces before even considering
exhibiting them to the New Zealand public.
However, she does believe that her work will find
a place locally among those with an eye for
contemporary art.

“In art terms, New Zealand is definitely heading in the same way
as Britain. I visited art galleries when I returned home — my work
will fit in amongst the contemporary art scene in New Zealand.”

Her advice to those who take up the TANZ scholarship in the
following years is quite simple: L.ondon is a big place — take more
money, and go a few weeks early to familiarise yourself with where
everything is! The experience will be all the better for it.

“The year was well worthwhile,” she says. “I have no regrets, and
this experience stays with me for life. I have been given so many
ideas while I was away and couldn’t possibly have used them all.
It’s given me a resource of things to explore in the future.”



Putting Practice
into 1heory

By Katie Ellwood

Years in the workforce have to
count for something, don’t they?

ATANZ initiative means that, for adults entering tertiary education
mid-career, the key to gaining new qualifications on the fast track
could lie in the acknowledgement of accumulated skills and know-
how gained throughout their working life.

TANZ has established the Centre for the Assessment of Prior
Learning New Zealand, based at each of the four polytechnic
campuses, to measure the aptitude of those who have trained
outside a formal learning institution, and award them credit towards
gaining a qualification.

“It’s really for any person who can say, ‘T’'ve got knowledge and
experience and would like to measure that against a nationally

recognised qualification’,” explains Otago Polytechnic’s CAPL
manager Kris Bennett, who lists business managers, engineers,
senior administrators, hospitality managers and sportspeople as
being among the diverse range of people for whom recognition

of prior learning could be appropriate.

In order to gain credit towards a qualification, a candidate must
demonstrate substantial knowledge in their field equal to, or in
excess of, that which they would have gained in an equivalent
tertiary study programme.

“It’s a demanding process,” says Bennett. “Candidates have to
reflect deeply on experience and their own work processes, then
present to an assessor demonstrating the depth and breadth of
their understanding. It’s also a very empowering process, especially
when the assessor affirms your knowledge.”

CAPL provides a facilitator who works intensively with a candidate
in preparation for assessment. An assessor will be a relevant
industry professional who is qualified to make judgements about
knowledge and experience.

In the workplace, CAPL can facilitate the assessment of prior
learning and existing ability of employees and identify further
training requirements. Existing in-house training programmes can
also be assessed for academic/ Unit Standard equivalence.

Collaboration, rather than competition, between the TANZ CAPL
centres can also serve the needs of wider groups of learners with
similar needs. Recently, a contract has been developed with the
Christchurch College of Education to offer a CAPL-designed
programme of prior learning assessment set against a Diploma of
Specialist Subjects to trained teachers within the G3-equivalent
salary group. Participants who successfully qualify will become
eligible for the top rung of their salary bracket.
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Association between the CAPL centres means that even those
polytechnics without accreditation for the Diploma can take a role
in the large assessment programme, processing results through
the accredited institutions.

It is hoped that the reduction of time and cost involved in study
through recognition of prior learning will encourage more adults
back into education, thus increasing their marketability as workers,
and allowing them to remain at the forefront of their chosen fields.

Lafe on the
Fast-Track

“I think that success is about attitude and experience,”
says Dunedin businessman Robert Janssen, “but I wanted
the challenge of a formal qualification.”

Janssen has worked at a senior level in several industries,
run his own retail business for more than 20 years, and
is the Otago president of the New Zealand Institute of
Management, yet received no academic qualification
after leaving school at age 15.

Now he has just become one of the first graduates in
the National Diploma of Business (LLevel 6) through
the Otago Polytechnic’s CAPL centre, a platform from
which he can enter a Bachelor of Applied Management
programme in 2005.

While Janssen was keen to gain a nationally recognised
qualification, he was less eager to enter a university
programme studying business theory, the practice of

which was already second nature. Prior learning

assessment was the ideal solution for him, particularly
when the whole process took less than six weeks.

He believes that the resulting qualification is as personally
rewarding as it will be professionally.

“Assessment of prior learning is a really great way of
getting some kind of recognition within a short time.
If you have the experience, you can say, ‘I’ve been there,
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done that, and yes, it does stack up




smooth steps

By Esther Cahill-Chiaroni

There is a clear
correlation between
income and educational
achievement: the higher
the qualification the more
dollars earned. So in
areas where poverty is a
real concern, how can we
get more of our young
people into tertiary
study? An innovative new
project in curriculum
alignment aimed to do
just that — and has
achieved much more.

Dr Helen Anderson, Curriculum Alignment National Project
Manager, explains that one of the barriers to education is the
lack of links between school and tertiary training.

“We began from the premise that students who want to go to
Uni have a clear idea of what they need to achieve at school but
for those who want to go on to vocational training there’s nothing
So obvious.”

These suspicions were confirmed when the research was carried
out. “In fact the variety of vocational stuff being taught in schools
was extraordinary,” Anderson explains. ““There was no coherence,
no consistency between schools, and students had no sense of
where to move to next.”

“Schools really needed to think about outcomes for their students
and polytechs had to start asking ‘What are you folk at schools
doing?” We had to create a kind of flow.”

So, Curriculum Alignment was launched at Manukau Institute
of Technology.

The idea is to promote strong relationships between high schools
and polytechnics so that students can move easily from one to
the other, no matter what stage they are at in their education.

And so far Anderson has found the process “very rewarding and
exciting. Schools and polytechs are really talking about what
they can do together.

“There has been a real shift in the relationships. Polytechs’ main
focus in schools was very much a commercial, PR focus — now
it is far more collaborative with a curriculum focus.”

MIT, the place where it all began, is in an area where these
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pathways are desperately
needed, Anderson explains.
“Manukau has extremes of
wealth. There are real
problems here with access
to income. If you look at
salary differentials across
New Zealand it is clear that
the higher the qualification
the higher the income. A
lot of students here are
coming out of schools with
no qualifications at all.”

While MIT has been

working hard at removing
barriers to tertiary education for these students for some time,
the new developments mean that when young people leave school
they already know about the options available to them at
polytechnic.

And the feedback from secondary teachers is positive. “If a teacher
can say to the class, ‘We’re studying this Unit Standard because
if you do this you can go on to level 3 at MIT and if you do that
there’s a career at the end of it’, the classes are more focused and
the retention is better,” Anderson explains.

“For the first time in years we are seeing an increase in school-
leavers enrolling at MIT and | think that Curriculum Alignment
has definitely contributed positively to that.”

MIT’s Certificate of Achievement in Introduction to Sports
Leadership exemplifies how the links are working in practice.
MIT made up a package for schools so that students can complete
the first level at school before going on to complete the next level
at MIT. And the numbers enrolling in Sports Leadership at
MIT have increased significantly.

It was these kinds of results that pushed Curriculum Alignment
into the national arena. At the beginning of the year, the project
gained funding from TEC and now 18 polytechnics around the
country are on board working with their local schools.

And the range of things happening at these institutions is something
Anderson feels passionate about. “It is so exciting to see how
diverse polytechs are. They are amazing places. My original
plan was to have one nice, tidy model but of course it doesn’t
work like that. They all reflect what goes on in their region and
that difference is probably more important than the commonality.”



Free Computing Closing
the Digital Divide

Free computing courses nationwide are significantly closing the
gaps in New Zealand computing skills, TANZ research shows.

An independent outcomes review, commissioned by TANZ and
performed by PricewaterhouseCoopers, showed that free computing
courses are attracting older learners, people on low incomes and
those from communities where computer ownership is low and
access to training has been limited.

“The outcomes we found were highly encouraging,” says Suzanne
Snively of PricewaterhouseCoopers. “We found that free computing
courses are filling a gap in the market and reaching those who
may otherwise be on the wrong side of the digital divide.”

The study found that the courses were having a sustained effect
on computer use in the home, at work and for further study. Over
4500 people who took a free computing course run by TANZ last
year went from being unable to use a computer, to using a computer
regularly. Email and internet use increased significantly.

People who did the course were also more likely to obtain
employment and higher pay. People on low incomes reported
that the course improved their employment prospects.

The study focused on the courses developed by TANZ members
and included “FreeB” in Auckland, “Free & Easy” in the lower
North Island and the Warehouse Stationery-based “Key4Free”,
which was launched by Prime Minister Helen Clark in December
2001.The courses teach basic skills and applications, including
introductory courses in the Microsoft suite of applications.

Associate Minister of Education (Tertiary) Steve Maharey
congratulated TANZ for conducting the research, commenting
that “We need to ensure that all New Zealanders have the
opportunity to upskill themselves for the knowledge society™.

Free computing has become an important complement to other
government policies aimed at enabling New Zealanders to
participate fully in an information society, and supports the
government’s objectives in raising foundation skills, workplace
skills and lifelong learning.
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From the learners
perspective

The technological possibilities of e-learning and the demand to
offer workplace-based training have opened new challenges for
tertiary providers. But when delving into uncharted educational
territories, it is essential to gauge how well the needs of the learners
are being met.

TANZ has commissioned Ultralab South, a Chrischurch-based
research organisation, to undertake independent evaluation of the
National Certificate in First Line Management (Level 4). The
Certificate is currently being delivered as a nationwide pilot to
meat inspector supervisors employed by ASURE L.td, and through
the Public Sector Training Organisation.

This is believed to be the first research project into the outcomes
of workplace e-learning in New Zealand.

The evaluation has sought feedback from both the ASURE and
PSTO staff undertaking the programme, and addressed issues
surrounding workload, assessment and delivery of the Certificate.
The final recommendations will influence how the programme is
taught in the future.

Ultralab Senior Research Officer, Dr Michael Winter says: “We
need to know how the Certificate in First Line Management works
as an e-learning exercise. How user-friendly is the Blackboard
system? How do learners cope with the infrastructure?”

Winter says his findings — which are only preliminary at this
stage — are “absolutely consistent” with the patterns found overseas.

“It’s quite clear that outcomes for students are greatly enhanced
where there is strong management buy-in to the system, and
support is made available to workers.”

He cites the example of a high-profile
manager who undertook the course
alongside his employees, lending a
significant degree of credibility and
momentum to the exercise.

Winter noted also that some of the
benefits of the education went beyond
the knowledge it imparted. One online
discussion site, for example, took on

a life of its own, connecting for the first
time “people doing similar jobs and
facing similar issues, but who

lived at opposite

ends of the

country”.



where to
put that

In the rapidly evolving world of e-learning, accessibility, quality,
consistency and currency of online materials and information
have become key to maintaining a high standard of course content
and delivery.

However, with multitudes of information available via the internet,
and more coming online every day, how can we be certain that
any information we receive is correct, objective or even relevant?

John Wynn-Williams, leader of the TANZ Learning Object
Repository Project, has been tasked with
researching and creating the format for
a digital repository of quality, functional,
online learning materials for the use of
teachers and students alike.

“As a broad concept, learning object
repositories present an opportunity for
collaboration and inter-operability
between libraries, ICT and e-learning
communities. Some of the benefits of
such a system include the reduction of
John Wynn-Williams costs through the re-use of online learning
materials, the increased quality of information through peer review
and collaboration, and an exponential increase in the availability

of high quality online learning materials.”

However, the creation of such a system has its challenges, including
the improvement and aligning of technical capabilities for all
participants and the resolution of copyright issues associated with
the constant re-use of digital learning materials.

Wynn-Williams is using Encompass, a digital library package, to
create a trial repository to explore issues in the live environment.
The final product is intended to be inter-operable with other
national and international systems such as those being developed
by the Ministry of Education and The National Library of New
Zealand.

17

A meaningful comparison

As tertiary organisations are asked to report on the quality of their
programmes, a key ingredient is to ask how satisfied students are
with their experiences.

However, CPIT Academic Manager Marjorie Manthei points out
that it can be very difficult to compare results across institutions.

“You may see an organisation’s results, but really you have no idea
what their sample size was, or what kind of methodology was used.
So it is extremely hard to tell with any accuracy how you compare
with others in your sector.”

Now, as a consequence of open exchange of information between
the TANZ organisations, CPIT has initiated benchmarking of
results with other TANZ partners. Three of the institutions have
already been involved, and it is hoped a more formal agreement
can be put in place to ensure ongoing benchmarking.

The collaboration began when the organisations shared their
processes for conducting student satisfaction surveys.

But the benefits quickly extended beyond being able to avoid
repeating one another’s work: Manthei believes it has improved
the validity of the survey results.

“We are now able to benchmark our results very effectively. And
we know the results are based on robust systems and good
methodology.”

The academic-policy staff members across TANZ have long
enjoyed an effective collaborative network, sharing information
on issues including intellectual property policy and e-learning.

On this, Manthei says the formal relationship provided by TANZ
has brought a team of “good friends” even closer.

She explains that before TANZ was formed, the academic-policy
staff from Otago Polytechnic, UCOL, MIT and CPIT had all
gravitated together at nationwide meetings, drawn to one another
because of their common approaches and philosophies.

But now, Manthei says, “We communicate all the time. We’re
always emailing each other or picking up the phone. The beauty
of the TANZ partnership is that we don’t have to ask ourselves,
‘am I allowed to share this piece of information?’ We know that
we are allowed to. It’s built into the spirit of TANZ.”



Engineering in
Partnership

John Morgan (CPIT), Bill Sole (MIT), John Findlay (Otago) and
Tim Heayns (UCOL), representing the TANZ engineering schools
discuss regularly the value of sharing a range of materials
among them. They have agreed that while there is so much
change and activity occurring within the engineering industry,
the more they can share the development and support each
other, the better.

This collegial support has given rise to sharing of course
materials, support in development of new initiatives for the
engineering industry and delivery in a range of subject areas.

N U RS I N G ADVAN C ES It has also been agreed that where a number of Unit Standards

were developed individually in the past, there is value in having
Four years ago, a TANZ collaboration saw Otago Polytechnic’s each of these course materials independently and externally
postgraduate nursing qualifications extended to other regions moderated to identify the best course materials.
through partnership with CPIT and the UCOL. Now, interest

. .. This has seen a number of Unit Standards that are now
in the programme, and the spectrum of opportunities it

. . . consistent across the four institutions, providing industry,

presents to nurses nationwide, continues to grow. ) . , . : .
business and learners with nationally consistent and high quality

The programme has gained a reputation for being highly course materials.

innovative and responsive to the needs of both the health-care

T This approach has been well received with the focus now upon

development of new course materials once, which can then be

Recent steps forward include the establishment of a partnership shared across the institutions. The aim is to utilise the specialist
between Otago Polytechnic and the New South Wales College expertise that is available within the institutions and target
of Nursing, which, through a combination of distance learning industry experts as required.

and on-site support, will enable study in extremely specialised
areas such as neuroscience.

Additional courses in the Master of Nursing have been
developed in response to government policy and industry
demand. These have included prescribing of therapeutic
agents, community health nursing and practicums for student
nurse practitioners.

“The growing number of enrolments reflects the availability
of these programmes and the increasing desire and need for
postgraduate nursing qualifications in the workplace,” says

Paul Watson, Postgraduate Programme Ieader for the CPI'T
School of Nursing.

The number of full-time equivalent students enrolled across
the TANZ venture doubled between 2003 and 2004.

Dr Alison Stewart, Postgraduate Programme Manager at
Otago Polytechnic, believes that one of the strengths of the
TANZ partnerships is the postgraduate nursing teaching
team, which comprises over 30 staff who have a range of
expertise as educators, clinicians and researchers.

“This has enhanced the provision of quality education available
to nurses and provides a basis for future development in the
programmes.”



John Snook from UCOL is leading a project to address human resource
needs for the land-based sector.

The land-based sector has been calling out for human resource
training that is relevant, applied in nature and easily accessible.

As a result, TANZ has formed a partnership with the Agriculture
Industry Training Organisation (AGITO) which represents key
industry groups including Dexcel Limited, Federated Farmers
Inc, Meat and Wool, Agriculture New Zealand and Horticulture
ITO. This partnership is developing a series of human resource
training modules which will be delivered nationwide.

A key feature of this initiative is its collaborative and cooperative
nature. Utilising the knowledge, skills and expertise from industry
groups and the TANZ institutions, the project focuses upon
creating a new, innovative and targeted method of design,
development and delivery.

The objective is to achieve a variety of learning outcomes that
meet learner needs, is educationally sound, accessible and flexible,
and provides various levels of learner support through the process.

This process of collaboration has seen a number of levels of
dialogue and discussion, all of which have been open and productive.

This partnership has come a long way to achieving a very successful
industry/educational collaborative model.

The series of modules covers a range of subject areas such as
Employer Responsibilities, Communication Skills, Managing Staff
Performance, Leading Teams / Team Development and Recruitment
and Selection. Each module will be delivered utilising paper-
based, electronic- and workshop-delivery techniques.

In 2003 the Building and Construction Industry Training
Organisation (BCI'TO) and TANZ commenced discussions which
led to an agreement in principle on the opportunities to collaborate
and share resources that would benefit key stakeholders, especially
involving the area of electronic learning.

In May 2004, this agreement was formalised between the BCITO
and TANZ in the form of a Memorandum of Understanding
(MOU).

The purpose of this MOU is to explore how both parties might
work together, utilising their respective knowledge, skills and
resources to develop the capacity and capability of both parties
in relation to the development and implementation of nationally
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consistent training materials and programmes across the building
and construction industry sectors serviced by the BCITO.

The MOU captures the vision of “identifying, developing and
delivering educational and training materials which will be nationally
consistent, supported and will enhance learning outcomes for
individual learners”.

DUCATION

Outcomes this relationship have achieved to date include the
design and development of a number of Unit Standards into an
electronic learning format — usefully testing the feasibility of an
e-learning approach for the building industry — and the research
and preparation of a recommended electronic learning strategy
for the building and construction industry.

Pieter Burghout, CEO of the BCITO says, “We certainly believe
that the best outcome for the industry sectors we represent is
where I'T'Os and training providers can work collaboratively
together towards the best learning outcomes for industry, employers
and learners.

“Our relationship with TANZ has given the BCITO a useful
opportunity to explore how to translate that intention into actual
meaningful results — for both ourselves as an I'T'O and for training
providers.”



last word

Collaboration in Action

Engineering a Nationwide Ileam

By Phil Agnew, Project Development Manager, Trades Innovation Institute, CPIT.

“During early 2004, CPIT was deep in the design phase for a new $8.66m facility for
relocation and implementation in the new year (2005) and the Head of School for Electrical
and Engineering Trades was very busy. The teaching sections were under immense pressure:
as well as the normal teaching load, two of the six staff were on extended sick leave, and
we had the added complications of finalising design details and equipment for the new
building.

“With huge gaps appearing in timetables, our TANZ partners with similar programmes
were contacted and asked if they had any available staffing for a number of weeks to help
us through. The response was immediate and favourable. In the end we had three different
staff from MIT and UCOL who taught a total of six weeks, getting us through the worst
of our situation.

“There was a range of benefits from this experience. The visiting tutors, who were excellent,
learnt a lot from CPIT as did we from them. This has spawned a concept of a professional
‘swap’ programme to continue in the future to better share information and development
strategies among members.”
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